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PREFACE FROM DIRECTOR OF  
CTSD UIN SUNAN KALIJAGA, INDONESIA 

 
Assalamu’alaikum wr.wb 
Alhamdulillahrabbil ‘alamin. It is a great 
pleasure for the Centre for Teaching Staff 
Development, Sunan Kalijaga State Islamic 
University, Yogyakarta, to have a joint 
cooperation with Institut Pendidikan Guru 
(IPG) Malaysia, to hold a colloquium on 
language teaching methods.  
 The Centre for Teaching Staff 

Development (CTSD) is a centre within Sunan Kalijaga State Islamic 
University, Yogyakarta, which serves in teaching and learning 
improvement. The centre was established in 1997 as a result of 
Indonesia-Canada cooperation for the development of Indonesian 
Islamic Universities. Since its existence, the centre has worked as 
facilitators for Islamic Universities throughout Indonesia. The centre 
has a real concern to teaching and learning improvement.  
 This colloquium is among CTSD’s cooperation with 
international bodies. I hope that this colloquium will bring out fruitful 
advantages for both sides. I do hope that this kind of cooperation will 
continue to other activities, such as workshops, seminars, and 
researches. 
 In this very special occasion, allow me to welcome all the 
delegates of IPGs, Malaysia to Yogyakarta, the city of culture. I hope 
that all delegates and participants, teachers as well as students, can get 
a benefit from this colloquium. I also do hope that all Malaysian 
delegates and participants enjoy their stay in Yogyakarta, centre of 
Javanese culture. 
Wassalamu’alaikum wr.wb 
 
Director of CTSD, 
UIN Sunan Kalijaga,  
Yogyakarta, Indonesia 

 
 
Dr. Hisyam Zaini, M.A. 



Kuala Lumpur, Malaysia 
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PREFACE FROM DIRECTOR OF  
IPG KAMPUS BAHASA MELAYU, MALAYSIA 
 
 

 
The International Colloquium of Malay and 
Indonesian Language Pedagogy with the theme of 
“Language Pedagogy Developing Intellectual 
Mind” is a good platform into looking and 
practicing language teaching in building up the 
future dynamic generation.  This is due to, the 

teaching of language which involves all the discipline of knowledge, 
and every day aspects of life as proposed by well-known education 
figures from various school of thought.  This colloquium of pedagogy 
is applying pedagogy theories to become the best practice in the 
teaching and learning of language in the class room. 

The collaborations between Insititut Pendidikan Guru 
Kampus Bahasa Melayu with the Center for Teaching Staff 
Development, University Islam Negeri Sunan Kalijaga, Yogyakarta, 
Indonesia is a good effort for enabling the collaborations of expertise 
of lecturers from both institutions and the exchange of intellectual 
abilities among students. 

Thank you. 

Director, 
IPG Kampus Bahasa Melayu, 

 

 

Datin Siti Hanifah bt Madarsa 
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PSYCHOLOGICAL METHOD IN LANGUAGE TEACHING 
 
Eva Latipah, S.Ag., M.Si. 

Center for Teaching Staff Development  
UIN Sunan Kalijaga, Yogyakarta, Indonesia 
 
Abstract  

Language – whether written or oral – is one of the most frequently 
used tools in daily communication, because a language shows the self 
identity of a nation, and it also becomes a vital tool in getting 
knowledge. For that reason, language is very important. Someone is 
so close to the language so he frequently thinks that there is no need 
for him to deepen and learn it further. Consequently, as the language 
user, he is lack of skills in using language. One that determines the 
high-low of practicing languages is the method of language teaching. 
There are a lot of methods that can be used in the language teaching, 
one of which is psychological method. The language teaching by 
psychological method is a method that considers the psychological 
conditions of the learners in the language learning. Such conditions 
are: how the language development of someone is, what kind of issues 
that is developing related to the language development, and how the 
trend in language is. 

 
Keywords: The Importance of Language, Method of 
psychology, Language Teaching.  
 
 
A. Introduction 

One tool that is greatly frequently used in daily communication 
is language, whether oral or written.  Someone is so close to the 
language so he frequently thinks that there is no need for him to 
deepen and learn it further. Consequently, as the language user, he is 
lack of skills in using language.  (Felicia, 2001: 1). 

The non-standard and very practical oral communication 
makes someone not thorough in using language. The difficulty 
emerges when he is going to use written language or more standard 
and regular language. When he is required to use language for more 
directional interest and particular purpose, someone tends to be rigid, 
halting, mix the standard with non standard language, or mix the 
standard language with foreign terms. Whereas, language is flexible 



84 

and manipulative. Someone can manipulate language for particular 
interest and goal. 

Some reasons why someone needs to learn language completely 
will be analyzed in the following. First, a language shows a nation. An 
expression that use two elements or two main words, are language 
and nation. From the two elements it can be concluded three 
meanings: someone’s character can be seen from the way he speaks, 
someone’s courtesy shows the origin he comes from, and the perfect 
language shows the high civilization of the nation as the owner of the 
language. 

Second, knowledge. To get the knowledge someone has to 
learn language. Since his childhood someone has been studying it 
from basic level (Elementary School/Madrasah Ibtidaiyah), 
intermediate level (Junior High School/Madrasah Tsanawiyah), upper 
level (Senior High School/Madrasah Aliyah) up to Universities; the 
knowledge being taught cannot be separated from the language usage. 

Based on the above analysis, language is very important to be 
learnt by the whole society. However, how is the effective way in 
language teaching? The following analysis will explain how 
psychological method in language teaching is. Therefore this will 
explain how the language development is, what influences the 
language development, how the trend in the language development is 
(development of vocabularies, syntax, listening ability, oral 
communication skill, meta-linguistic consciousness).  
 
B. Language Development 

Using language effectively is a very complex hard effort. 
Someone has to know thousands of word an put the words in proper 
order. Someone must be able to utter, with clear articulation, vocal 
sound like ‘au’ and ‘ui’, and consonant sound like ‘kah’, ‘lah’, ‘ter’, 
‘struk’. To be the real effective communicator, someone must follow 
a number of social regulations. For example, someone should 
respond other people’s greetings, like ‘how are you’ with his own 
greetings like ‘fine, and you’re fine, too, aren’t you?’, and someone 
should let his partner of talks to finish his sentence before he himself 
starts to talk. 

In this case, an educator (lecturer, teacher) needs to know the 
linguistic and skill knowledge owned by the university students of 
different aged group. Thus someone can compose a realistic 
expectation of their performance. 
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C. Issues in Linguistic Development  

Environment plays an important role in linguistic development. 
Someone can learn a language only if people around him use the 
language regularly in conversation. The richer someone hears 
languages – which means more word diversity and more complicated 
of syntactic structure that are used by the surrounding people – more 
rapidly his vocabulary develops  (Hoff, 2003: 19). Nevertheless, 
children do not only absorp languages spoken around them. They 
seem to use what they have heard to construct their understanding on 
the languages, included the knowledge of word meanings, 
conventions that rule how to combine words into a meaningful 
sentence, etc. (Cairns, 1996: 24). Thus, in  the linguistic development, 
it can be seen a construction of knowledge as being described by 
Piaget. 

A big number of scientists in development field have agreed 
that heredity, in particular limitation, is also involved in linguistic 
development. Humans have ability to master languages much more 
complex than an species in this planet. Nevertheless, the factors being 
genetically inherited still become the source of controversy. At least 
children inherit some key predispositions, such as, an interest on 
human sound and an ability to hear the the different sound of a very 
soft conversation – which enable the language learning happen (Kuhl, 
2004: 67).  A number of scientists also believe that the genetical 
factor being inherited to the humans in the form of the language 
acqusition device, a specific mechanism of language learning, which 
enables babies and toddlers to master various language complexity in 
a very short time. On the contrary, a number of other scientists 
believe that children learn languages as they learn other things about 
their environment and culture; by detecting and using regular inputs 
from their social environment (Saffran, 2003: 23). 

The research proofs show the existence of the mechanism of 
language learning, which takes roles at least in some aspects of the 
language learning (Siegler & Alibali, 2005: 66). Children from the 
whole culture learn language very rapidly and master the complex 
syntactic structures although the structures are not so important for 
effective communication. Besides, children who have mental 
retardation show clear difference in the linguistic development, 
depending on the types of retardation they have  (Harris, dkk., 1997: 
45), whether down syndrome or Williams syndrome. Someone having 
both disabilities generally has IQ ranging score of  2% of the lowest 
in their age group. Someone having the  down syndrome symptom 
has the obstacle of learning language consistently because of their 
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cognitive development. Whereas someone having ‘only’ Williams 
syndrome has so good language skill that they are frequently 
misinterpreted as someone with normal intellectual ability. The 
different language skills between the group of down syndrome 
sufferer and that of William syndrome sufferer may happen if there is 
a mechanism that specifically direct to the linguistic development 
independently – apart from other aspects of cognitive development. 

Another source of proofs that support the possibility of 
heredity role in linguistic problem is the sensitive periods, which is a 
period when someone gets big benefit from his introduction to his 
first language. For example, someone will master some verbs of 
tenses more easily and learn how to pronounce the words punctually 
when he is immersed in that language during the first five to ten years 
of life (Bortfeld & Whitehurst, 2001: 34). Such sensitive periods 
might reflect the “best periods of learning languages” which is 
planted in a biological system; or that is only a result of brain 
tendency to adapt rapidly to any auditory environment he has met in 
his early periods of life (Kuhl, 2004: 102). 
 
D. Trend in Linguistic Development 

Most children are consistently immersed in language-rich 
environment. In such condition, the children start to utter the words 
they recognize at about one year old. Afterwards they start to 
combine those words at two years old. During Kindergarten period, 
they start to be able to compose longer and more complex sentences. 
When they start to enter school (at five or six years old), they use 
language similar to the adult use it. The language skill will keep on 
developed and become mature during the childhood and the 
adolescence. For example, the linguistic ability in the different grade 
levels is presented in Table 1.  
Table 1Trend of Development-Examples of Linguistic 
Characteristics and Abilities in Different Grade Levels  
 
Grade 
Levels 

Characteristic according 
to Ages 

Strategy being used

K-2 • Knowledge about 8000-
14000 words at 6 years 
old. 

• Difficulties in 
understanding complex 
sentences. 

• Read some story books 
according to the group of 
age. 

• Give corrective feedback 
when the students use 
words that indicate 
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• Overdependence on word 
order and context 

• Shallow understanding on 
‘being a good listener’ 

• Literal understanding on 
message and demand 

• Increase of ability to tell a 
story. 

• Mastery of most of 
sounds, difficulty to 
pronounce r, difficulty 
to pronounce diftong 
(amboi, imbau, harimau, 
etc.) 

• Inappropriate usage of 
suffix 

• Understanding of basic 
etiquette in conversation 
(like: alternately talking, 
answering question) 

• Reluctance to start a 
conversation with adults 

inaccurate understanding 
• Train the listening skill 
• Give questions 

successively to make 
assure that they have 
understood the important 
messages accurately. 

• Ask the students to 
compose a narration of 
events they have 
experienced. 

3-5 • Increase of understand-
ding of adverbs of time. 

• Occasional confusion 
about the correct time to 
use pronoun. 

• Incomplete knowledge of 
the degree of courtesy of a 
word. 

• Increase of consciousness 
on the true or false 
grammar of a sentence. 

• Mastery of pronunciation 
of the whole sound in 
mother tongue is reached 
at nine years old. 

• Ability to do the long 
conversation about 
concrete topics. 

• Teach various levels of 
courtesy of a word. 

• Start to give subject of 
parts of conversation. 

• Use group discussion as a 
media to deepen the 
academic material. 

• Ask the students to make 
a short story that must be 
presented in oral or 
written. 

• When you meet a 
problem of articulation 
(pronunciation) on the 
final grade of Elementary 
School students, contact 
a pathologist of speaking-
language. 
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• Increase of skill to 
consider the listener’s 
early knowledge during 
the conversation. 

• Story construction having 
plot and causality. 

• Linguistic creativity and 
‘reverse word’ game. 

• Use joke in rhyme by 
utilizing the words having 
double meanings and 
homonym (different 
words but having similar 
sound).  

6-8 • Knowledge about 50000 
words at twelve years old. 

• Increase of consciousness 
on terminologies used in 
various academic 
disciplines. 

• Confusion on the right 
time to use conjunctions.  

• Ability to understand 
complex sentences. 

• Emergence of ability to 
understand beyond literal 
interpretation. 

• Emergence of ability to do 
the long conversation 
about abstract topics. 

• Growth of significant 
meta-linguistic 
consciousness. 

• Give a reading task that 
introducing new 
vocabularies.  

• Introduce some 
terminologies being used 
by the experts in various 
academic disciplines. 

• Implement structured 
debates to explore 
controversial issues. 

• Present proverbs and ask 
the students to guess the 
meaning of the proverbs. 

• Explore the word and 
language substance as an 
entity in and from itself. 

 • Knowledge about 8000 
words. 

• Mastery of many 
vocabularies that 
specifically related to 
various academic 
disciplines. 

• Syntactic improvement. 
• Mastery of many 

vocabularies that 
specifically alternate to 
various academic 
disciplines. 

• Consistently use 
terminology related to 
various academic 
disciplines. 

• Distinguish abstract 
words having similarity 

• Surf complex syntactic 
structures. 

• Encourage understanding 
of basic meaning and 
message in poem and 
fiction. 

• When the students have 
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• Ability to understand 
figurative language (like 
metaphor, proverbs, 
hyperbole) 

different dialect from 
standard Indonesian 
language, encourage them 
to use that dialect in 
informal conversation 
and paper or creative 
scientific writing. But 
encourage the students to 
use Indonesian language 
well and correctly in 
formal situations. 

 
D.1. Development of Vocabularies 

One real change in the children’s language during the years of 
school is the development of vocabularies (see Table 1). The children 
learn some words through the teaching of vocabularies directly at 
school, but they probably learn more by concluding the meaning of 
context when they listen to or read those words (Thelen & Smith, 
1998:15). 

One’s knowledge of meanings of words (semantic) is not 
absolute. Occasionally the early understanding of children is blurring 
and inaccurate. One mistake frequently happens is the under 
generalization (the oversimplifying generalization), which happens 
when the meaning attached to a word is too limited/narrow. For 
example, when a child of six years old is asked about the definition of 
animal, he will answer that animal has a head, a tail, foot, eyes, a nose, 
ears, and lots of fur. This is experienced by most children at that age. 
They often limit the meaning of animal only on mammals, like dogs 
and horses, and insist that fishes, birds, and insects, are not animals 
(Carey, 1985). Besides, there is also frequently the mistake of 
overgeneralization (the overestimate generalization). This occurs, for 
example, when the meaning attached to a word is too wide, so the 
word is occasionally used in the incorrect time.  

Along with the growing of age, experience, and teaching being 
received, the students keep on improving their understanding of 
words. Besides, a lot of definitions that formerly are understood 
concretely become more abstract. For example, when someone is 
four years old, he defines the summer as a season when rains hardly 
ever fall and the climate is very hot. When he is in the Junior High 
School (after being able to think abstractly and study the summer in 
science subject), he can define the summer as the relative slant of the 
earth towards the sun (the more abstract idea). 
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In particular limitations, an educator needs to adjust the 
material of teaching and the reading material with the students’ 
vocabularies. Nevertheless, the educator should not limit the teaching 
only on words being known by the students. One way to encourage 
the semantic development of the students is by teaching new 
vocabularies with their definitions directly. For example, the teacher 
asks the students to define various new vocabularies in their own 
sentences and use new terms in various contexts. The teacher should 
correct each misconception being expressed in the students’ 
utterance. The educator also should encourage the students to read. 
Reading, and reading: children and teenagers learn a lot of new words 
by reading activity (Stanovich, 2000: 92).  

 
D.2. Development of Syntax 

The syntactic rules enable the educator to put various words to 
be sentences having the correct grammar. The syntactic rules are very 
complex, but in most cases the teacher does not realize those rules 
(Ellis, 1994: 87). When starting to enter the school, children have 
mastered a lot of syntactic linkage. The understanding and using of 
complex constructions (like passive voice, a sentence that is followed 
by some clauses) has developed for the years of Elementary School, 
the softer syntactic aspects emerge in Junior High School and Senior 
High School. When being in Junior High School, they use more 
complex syntax in writing than in the conversation (Owens, 1996: 
101).  

During in Senior High School, mostly the development of 
syntax happens because of the formal language teaching – may be 
subjects of literature, language composition, and foreign language 
(Maratsos, 1998:96). This means that a teacher should continue the 
teaching and practicing of grammar and composition during the 
periods of Senior High School. The students tend to reach the 
improvement in speaking and writing abilities when they get a lot of 
opportunities to express their ideas in oral or written, and when they 
receive the direct feedback of ambiguity and the errors of grammar in 
their utterance and writing.   

 
 

D.3. Development of Listening Ability 
The students’ ability in understanding what they hear is 

influenced by their knowledge of vocabularies and syntax. For 
example, the children’s understanding of what is called ‘listening 
carefully’ seemingly change for the years of Elementary School. In the 
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early period of Elementary School the children consider themselves 
as the good listeners if they have sit down silently without 
interrupting the teacher. After eleven years they understand that 
‘listening carefully’ involves the understanding of what being said 
(McDevitt, et.al., 1990: 43). Besides, the Elementary School children 
have different belief about what should be done when they do not 
understand what the teacher says. Lots of children believe that it is 
not right to ask for clarification from the teacher. It is probably 
because they have ever been scolded when asking question at school 
or at home (McDevitt, 1990: 77).  Such a belief is often found in a 
cultural environment which teaches that it is not polite if a child starts 
a conversation with an adult. This greatly occurs in the communities 
of Asia and Mexico-America (Grant & Gomez, 2001: 27). 

The children’s understanding of what they hear frequently is 
influenced by the context where they listen to those words. By using 
various contextual-nonverbal signals the children might know that 
what is said in a situation is different from the real meaning. For 
examples, they might not realize that when a teacher said ‘whose 
jacket is lying on the floor?’, he really asks the owner of the jacket to 
take and place it in the right place. Unfortunately, the very young 
children sometimes rely too much on the context so they do not 
listen carefully and understand the oral message accurately. They 
might hear what they think is intended, based on their assumption of 
the teacher’s intention; instead of understanding what is really 
intended (Donaldson, 1978: 26). Thus, it is important not only to ask 
the students whether they understand what they hear, but also check 
out their understanding by asking them to express it in their own 
words. 

When the children grow older, they become less depending on 
the context to understand other people’s message. Along with the 
increasing of their ability to conduct abstract reasoning, they become 
more capable to understand a message beyond its literal meaning 
(Owens, 1996: 76). On the contrary, the students of early period of 
Elementary School understand the words literally, like interpreting a 
proverb ‘our eyes are bigger than our stomach’. They have not been 
able to compose a generalization from the proverbs like ‘the 
neighbour’s grass always looks more green’ or ‘once rowing two and 
three islands exceeded’. 

D.4. Development of Oral Communication Skill 
During the periods of Kindergarten and early Elementary 

School, a lot of children have difficulties in pronouncing the sound 
like r and ny (see Table 1). When being eight or nine years old, most 
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of the students have mastered the sounds of mother tongue. If the 
pronunciation difficulties keep continued after those periods, it needs 
to have a consultation with a doctor of speaking pathology expert 
about the strategies of improving or healing it. Nevertheless, the 
correct pronunciation might not be the only one that should be 
communicated effectively by the students. They also must consider 
the characteristics of people who receive their messages (such as age, 
knowledge, point of view). The very young children sometimes utter 
the words without considering the listener’s point of view (Piaget 
called this as egosentris talks). Even the last grade of Elementary School 
students also sometimes fail to consider the information that is 
owned by the listener when involving in a conversation (McDevitt & 
Ford, 1987: 17). When the students’ utterance cannot be understood, 
the teacher must make them realize about it, by asking them who they 
do not recognize, and by showing the confusion when they tell 
ambiguous events or ideas.  

A component of effective oral communication is pragmatics, 
that is the social conventions which direct the correct oral interaction 
with others. Pragmatics covers not only rules of ethics, alternately 
speaking in a conversation, saying goodbye before leaving, and many 
others, but it also covers the strategies of starting and ending the 
conversation, changing the subject of conversation, telling stories, 
and debating effectively. The children keep on improving their 
knowledge of pragmatics through the years in elementary school 
(Owens, 1996: 37). The observation result shows that this will keep 
going on until the periods of Junior High School and Senior High 
School, or even until the Universities. When someone has not 
mastering particular social conventions yet, like frequently 
interrupting or changing the subject of conversation without any 
prior warning, the other people might consider his behavior annoying 
or odd. Thus, the lack of pragmatics skills greatly obstructs the 
student’s relationship with his friends. The teacher needs to observe 
the pragmatic skills of his learners when they interact with him or 
their friends and give guiding practice in every skill that they have not 
mastered yet. 

 
D.5. Development of Metalinguistic Consciousness 

During the periods of school, the students occasionally play 
with words.  For examples when they recite the poem, sing the song, 
launch the joke, play words (puns), and many others  (Owens, 1996: 
39). The language games like that are almost always useful. For 
examples, a poem helps the students to find a relation between sound 
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and alphabet, and a joke and word game help them to understand 
words and phrases which frequently have more than one meaning 
(Bradley & Bryant, 1991: 41). In the latter case, the students develop 
metalinguistic consciousness, which is an ability to think of the 
language substance itself.  

The metalinguistic consciousness seemingly develops slowly as 
the time goes by. Through the years of Elementary School, the 
students ara gradually able to determine when a sentence can be 
received grammatically and when cannot be (Bowey, 1986:22). When 
the children move to the last years of Elementary School and during 
the period of Junior High School, they become more conscious of 
various functions of words in the sentences (noun, verb, adjective, 
etc.), most are the result of formal teaching about the parts of speech. 
The Senior High School students increase the metalinguistic 
consciousness higher when they study the substance of non literal 
meaning of proverbs, symbolism in poem and literature, and many 
others.  

 
E. Conclusion 

Based on the above analysis, it can be concluded that 
psychological method in the language learning can be carried out by 
concerning one’s psychological considerations in teaching language, 
such as: how the linguistic development is, what kinds of issue that 
influence the linguistic development and how the trend in the 
linguistic development is (development of vocabularies, development 
of syntax, development of listening ability, development of oral 
communication skill, development of metalinguistic consciousness). 
By considering those psychological aspects, the language teaching can 
run effectively and efficiently. In other words, by considering the 
psychological aspect, the teacher actually has taught the language in 
condition where the learners are ready to receive the material. With 
that readiness, the learners will have high concentration and will 
receive any information in their brains well. 
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